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	WHAT ARE OUR STRENGTHS AND LEARNING NEEDS?

	
	Basic
	Developing
	Integrated

	What do our students know and what do they need to learn and do? 
	Boards ensure that: 

· the achievement of students and groups of students is assessed, using expectations from the NZC, from learning progressions in literacy, ESOL, and mathematics, and from the standards as reference points; 

· assessment information is used to set targets for groups of students, with a particular focus on Māori students. 
	Boards ensure that: 

· the achievement of students and groups of students is assessed, using expectations from the NZC, from learning progressions in literacy, ESOL, and mathematics, and from the standards as reference points; 

· assessment information is used to set differentiated targets for individuals and groups of students, with a particular focus on Māori students. 
	Boards ensure that: 

· the achievement of students and groups of students is assessed, using expectations from the NZC, from learning progressions in literacy, ESOL, and mathematics, and from the standards as reference points; 

· appropriate assessments are used in order to identify student progress and achievement; 

· differentiated targets that reflect high expectations for groups of students are set, with a particular focus on Māori students and on those at risk of not meeting the standards; 

· they are able to use evidence to challenge and critique in-school leaders’ targets for students. 

	What levels of analysis do we need? 
	Boards require reports in which: 

· school-wide assessment information is given for each year level and for groups of students, with a particular focus on Māori students. 
	Boards require reports in which: 

· the analysis of school-wide assessment information shows trends and patterns for each year level and for groups of students, with a particular focus on Māori students and with the pace of progress as a focus for analysis. 
	Boards require reports in which: 

· the analysis of school-wide assessment information shows trends and patterns for each year level and for groups of students, with a particular focus on Māori students; 

· the pace of progress is a focus for analysis; 

· there is an understanding of the accelerated progress that some groups will need to make in order to be able to access the NZC in the future; 

· feedback is incorporated from parents, families, and whānau about trends in school-wide data and Māori student achievement. 


	EVIDENCE SUPPORTING OUR PLACEMENT ON THE CONTINUUM 

	
	Basic
	Developing
	Integrated

	What do our students know and what do they need to learn and do? 
	
	
	

	What levels of analysis do we need?
	
	
	


	WHAT ARE OUR PROFESSIONAL STRENGTHS AND LEARNING NEEDS?

	
	Basic
	Developing
	Integrated

	How have we as a board contributed to a range of outcomes for all students? 
	Boards: 

· require reports on students’ progress and achievement in relation to expectations from the NZC and the standards. 
	Boards: 

· ensure that they have sufficient knowledge of the NZC and the standards to be able to understand and discuss required reports on students’ progress and achievement. 
	Boards: 

· ensure that they have sufficient knowledge of the NZC and the standards to be able to: 

· discuss, critique, and challenge required reports on students’ progress and achievement; 

· review the effectiveness of school structures, processes, and practices in supporting students’ cultural and learning needs, with a particular focus on students at risk of not meeting the standards. 

	How does information on student achievement inform our own learning needs and those of leaders and teachers? 
	Boards: 

· reflect on funding priorities for professional learning for themselves, leaders, and teachers. 
	Boards: 

· ensure that there are links between priorities for professional learning for themselves, leaders, and teachers and priorities in the strategic and annual plans. 
	Boards: 

· ensure that there are links between priorities for professional learning, the budget, the strategic and annual plans, and the principal’s performance agreement and that all these focus on ongoing improvement of student outcomes, using expectations from the NZC and the standards as reference points. 

	EVIDENCE SUPPORTING OUR PLACEMENT ON THE CONTINUUM

	How have we as a board contributed to a range of outcomes for all students? 
	
	
	

	How does information on student achievement inform our own learning needs and those of leaders and teachers?
	
	
	


	HOW DO WE MONITOR IMPLEMENTATION OF THE STANDARDS?

	
	Basic
	Developing
	Integrated

	What evidence is there that agreed strategies are in place for meeting our achievement targets relating to the standards? 
	Boards: 

· approve strategies in the annual plan relating to the use of the standards. 
	Boards: 

· require regular reports on the implementation of strategies from the annual plan focused on the use of the standards to support students’ progress and achievement. 
	Boards: 

· monitor, in a planned and deliberate way, the implementation of strategies from the annual plan focused on the use of the standards to support students’ progress and achievement. 

	EVIDENCE SUPPORTING OUR PLACEMENT ON THE CONTINUUM

	What evidence is there that agreed strategies are in place for meeting our achievement targets relating to the standards? 
	
	
	


	WHAT HAS BEEN THE IMPACT OF OUR CHANGED ACTIONS ON STUDENTS?

	
	Basic
	Developing
	Integrated

	What evidence is there that students have progressed in relation to expectations from the NZC and the standards? 
	Boards: 

· require reports that show the progress and achievement of students as a whole and of groups of students in relation to expectations from the NZC and the standards, with a particular focus on Māori students; 

· use this information to report to the school community and to discuss in the annual report: 

· school strengths and identified areas for improvement; 

· the basis for identifying areas for improvement; 

· planned actions for lifting achievement. 
	Boards: 

· require reports that identify trends and patterns in the progress and achievement of students as a whole and of groups of students in relation to expectations from the NZC and the standards, with a particular focus on Māori students; 

· use this information, along with limited consultation with stakeholders, to report to the school community and to discuss in the annual report: 

· school strengths and identified areas for improvement; 

· the basis for identifying areas for improvement; 

· planned actions for lifting achievement. 
	Boards: 

· require reports that identify trends and patterns in the progress and achievement of students as a whole and of groups of students in relation to expectations from the NZC and the standards, with a particular focus on Māori students and on students at risk of not meeting the standards; 

· use this information, along with in-depth consultation with key stakeholders, to report to the school community and to discuss in the annual report: 

· school strengths and identified areas for improvement; 

· the basis for identifying areas for improvement; 

· planned actions for lifting achievement. 

	EVIDENCE SUPPORTING OUR PLACEMENT ON THE CONTINUUM

	What evidence is there that students have progressed in relation to expectations from the NZC and the standards?
	
	
	








